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Abstract 
The research presented in this paper is in the process of stimulating the efforts to increase the quality of the music education 
through access to adequate education for each child's personality, in the sense that we should address all children and not just 
the musically gifted ones. Tests based on both active and passive music therapy were administered to a number of children 
who participated in music therapy classes.By means of the exercises performed during the experiment, a synthesis of soul, 
body and emotions was made, which is essential for learning, because the children learned to express music through sound, 
thoughts, feelings and creation in a sensitive, expressive manner. The music therapy classes conducted encouraged nonverbal 
expression and the development of social skills such as: listening, attention and direct personal contact.  
Selection and peer review under the responsibility of Prof. Dr. Kobus Maree, University of Pretoria, South Africa. 
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1. Introduction 
The essence of the psychological effects of music is recognized today, so that music therapy has come to be 
exercised by experts in different fields: doctors, psychologists, musicians, which are interdisciplinary united by 
the psychotherapy approach: music-psychology-medicine. Music therapy is a form of therapy and it consists of 
the therapist and the client using music in a process designed to facilitate communication, relationship, learning, 
emotional, mental, social and cognitive expression, aimed at improving the quality of human life. Since the 
beginning of its approach as a complementary scientific disciplinary therapy, music therapy has been used to 
treat psychotic disorders (for example people who have suffered psychologically from the war and its calamities 
and were sent to mental institutions). Practice teaches us that the simple release of tension with the use of music 
does not bring about the best results if the feelings are not understood by the person in question, so the 
accompanying empathic attitude of the therapist is essential. 
Music therapy is generally applied to complement other traditional therapies. Thus, we find it often used in 
cases of depression and anxiety (Cooke, 1969), with positive effects even in association with somatic elements. 
Since the main objective is reducing anxiety, removing inhibitions, toning, helping reorganize the inner life, 
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facilitating self- acceptance and the acceptance of the others and of the reality, restoring or improving 
communication etc., music therapy can be used . 
Establishing an active music therapy program has a stimulating effect on the cerebral hemispheres and can 
support both cognitive functioning and development of language skills. Moreover, it can stimulate in children the 
reduction of the negative behaviors and the increase of their participation in positive social situations, it can help 
them develop their attention, their listening and responding to  
The rhythmic component of music is effective in the organization of the sensory systems of all people, so that 
the auditory processing and other sensory and general motor and fine components can be enhanced through 
music therapy (Aldridge, Gustoff, & Neugebauer, 1995). Music has the ability to adjust the affectogenous 
behavior because it is not filtered at the cognitive level, but only at the emotional level, with a more profound 
influence.  
2. The present research  
The present research was based on reading literature in the field, for example from the literature on modern 
approaches used in music therapy  Carl Orff, Jacques Dalcroze and Zoltan : "Conducting 
work according to  method opens an unexpected perspective, in which the sense of rhythm, the auditory 
sensitivity, as well as the spirit of invention are included under the same arch, providing force for this modern 
work technique" (Toma- ). Consequently, the research has been anchored in the stimulating 
efforts to increase the quality of music education through access to adequate education for each child's 
personality, in the sense that we should address all children and not just the musically gifted ones. Musical skills 
which are based on: the musical hearing sensitivity (his / her responsiveness to one sound or to the sound world), 
the sense of rhythm, the emotional reaction to music  all these are sensitive to the education process undertaken 
during childhood. 
Various tests were applied on a number of children who participated in music therapy classes, performed as 
teaching games that were based on both active and passive music therapy.  
2.1. The motivation of the research  
The motivation of the research was the realization that within the music education, communication with each 
child can be made in a number of ways, exploiting both the social and the communicative functions of music. 
Consequently, spoken language, singing, orderly movement and the use of musical instruments can work 
together to complete the development of each child, according to his/her possibilities, needs and his/her ability 
and capacity to react and act with others when participating in a group. In terms of , 
it must be based on the true values of art. 
2.2. The research purpose  
The research purpose was to contribute to the awareness of the important role that playing and the use of 
musical instruments has within the musical education and the musical skills development implicitly, through 
three stages: exploration, imitation and improvisation. The integration of the uninitiated children, without musical 
skills, in the gifted children group had as a premise the idea that each child has at least one side of the musical 
gift that can be developed. In addition, group education and the existence of differentiated tasks enable the 
integration of each child, according to his/her possibilities. 
2.3. Research objectives 
The research objectives were materialized by holding complex music education classes through playing, 
using musical instruments, as well as through the association of movement and the stimulation of the artistic 
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creativity by means of improvisation. Music education should consider the child's active participation in the 
musical experience, which must be first, according to the theory formulated by Jacques Dalcroze, "sound before 
symbol". 
The objectives were: 
- the integration of children with no special musical skills into the group of the musically gifted 
children; 
- imagination, creativity and self-expression development; 
- personal development by developing positive character traits; 
- sociability development, by participation in group activities; 
- education of the facial and gestures expressiveness; 
- identification of the positive states, reducing the anxiety; 
- creating a general state of well-being; 
2. 4. The target group: Features of the population investigated 
The experiment addressed a population sample 1, composed of a group of 10 children aged between 5 and 13 
years, gifted with musical skills, which are part of a children's choir, to which we added a population sample 2, 
consisting of 10 children who have never played in a musical band and who do not have their musical hearing or 
their voice trained. Thus, in population sample 1 there are 5 children aged 7-10 years and 5 children aged 11-13 
years; in sample 2 there are 5 children aged 7-10 years and 5 children aged 11-13 years. The children sample 
includes 80% girls and 20% boys. Almost half of the experimental group is made of students from families with 
middle-level education  highschool or technical school, while the others are students whose parents have 
graduated from a university with long or short training duration. 
The children in sample 2 refused at first to sing or to use their musical instruments as it was for them a 
novelty, they believed that they would not succeed and that they would be excluded from the group; after 
explanations and examples related to handling the instruments and the presentation of the songs used, they agreed 
to participate in this experiment. Nevertheless, everything was made as a game. These children should not be 
marginalized, but they must be integrated into the group by giving them tasks that they can do, such as, for 
example, making a rhythmic accompaniment using the percussion instruments. 
2. 5. The pedagogical experiment  
The music therapy program itself consisted of several phases planned over the 10 meetings that were 
conducted with the two groups: the children aged 7-10 years and the children aged 11-13 years. 
During the first meeting we integrated the children in sample 2 to the group. Due to the fact that the entire 
program is based on the musical development of children, we began the first session with a musical greeting. 
Then, in order to facilitate knowledge among the group members, we proposed that the presentation of each 
child, that is telling his/her name, to be made using music. 
We started with five children from sample 1 and then we began to bring also children from sample 2, which 
were less expansive and even showed timidity and hesitation. The children in sample 1 encouraged and 
applauded those from sample 2, making them feel welcome to the group, which contributed to an increase in self-
confidence and a much easier intercommunication. 
The children were seated in a circle, on chairs, in order to see each other. Each child chose a favorite 
instrument at their disposal, that could be used with one hand - the left one, for example. We used drums, 
castanets, tambourines, bells, little bells, xylophones. 
During the first stage, which was held over two meetings, we used various examples of music for listening in 
order to see what music style triggers certain reactions, a manner of expression or memories to children. The 
purpose of this phase was to create the working conditions and integration to the target group and to get to know 
each other. We encouraged children to express their impressions about the music heard orally. This method gave 
821 Rucsanda Mădălina Dana and Scarneciu Ioan /  Procedia - Social and Behavioral Sciences  82 ( 2013 )  818 – 823 
us the opportunity to check whether children were able to listen and analyze music in a fair way and to have 
personal opinions about its aesthetic value. The perception area of a musical work can be very large - from 
everyday, naturalistic-concrete, visible and verbal language translatable senses, to "sound field", indefinable, the 
meta-psychological states of ecstasy, "pure" meditation etc. These various images-contents can be found in a 
study by various subjects or by the same subject when listening is repeated. 
The responses to the music heard stated that it was beautiful, pleasant, dreadful, tiring, rhythmic, etc.. In fact, 
by trying to define the music heard, the children themselves are characterized. During this phase the awareness of 
the effects of music on emotions and feelings can be expanded. At the social level, children learn to respect other 
 different tastes in music. 
During the second stage, we actively practiced music therapy. Rhythm is the music "engine", because it is 
related to body motility, and the melody is its "soul", because it is created by the voice blast. The pace is closer to 
the "biological" and the melody - to the "spiritual". 
Starting from this idea, during the first phase we used rhythmic exercises performed with the percussion 
instruments mentioned. Their use is very easy and does not require long initiation and continuous study in order 
to fulfill their role in education, "and any beginner will soon be able to produce connected sounds"( Niedermaier, 
Astrid, 1999:31). The musical instrument used can be considered a link between the child and the therapist and 
communication is possible both between the two and among the children, if they are part of a group. By playing 
an instrument, the child may express his/her intentions but he/she can also create his/her own safety zone. 
The first exercise had many variations and it was carried out with instruments of different sizes and 
resonance. Each child chose an instrument and at our signal, they began to beat the rhythm they wanted, so that 
the pulse was constant. The exercises conducted were: 
1. Each child would begin in turns to beat at their own pace chosen by them, with the only remark that this 
pace should be kept the same al throughout the exercise. In the first phase of the exercise, every child would 
make his/her own formula, while the other children would listen and follow the correct execution. In the second 
stage, the children would begin to beat one at a time, gradually integrating within the group, with the remark that 
everyone followed exactly the rhythmic formula chosen. The child who could not continue exactly the rhythmic 
formula chosen would stop. We noticed that when all the children were beating, a pulse balance was created, in 
the sense that they started listening to others and adjust their pace according to the  We used this option to 
study the complexity of the formulas that the children chose and the degree of interaction that was established 
among them. 
2. In the second exercise, we chose a rhythmic formula  not very complicated in point of view of 
the model, and the children were asked to repeat it, starting one at a time and without interrupting the exercise 
and at our signal they would also stop one at a time. Each child had to start at least once. 
3. For the third exercise: we chose a rhythmic formula  that we suggested expressing, 
providing an example, and all the members of the group had to play it simultaneously. This exercise, as well as 
the previous one, was involved in the evaluation of the social consciousness, empathic behavior, they required 
attention and anticipation skills. Both exercises were carried out at each meeting, using different rhythmic 
formulas which were graded progressively from simple to complex.  
From the first exercises in which children imitate simple or complex rhythmic formulas we got to the creative 
exercises, in which improvisation became conscious, according to certain formal, verbal of motion guidelines. 
This idea is issued even in "students get to create their own music which accompanies their 
movement, as modest as it is. The way to compose music for these instruments arises from the very process of 
plying them. A very important technique of improvisation results from this. Above all, these exercises are 
designed to make the student able to find spontaneous personal music expression.  (Orff, Carl, 1969:14).  
4. The following exercise was aimed at boosting . One by one, each child would have a 
leading role in the group, as a "Conductor". He/She would make a rhythmic formula of his/her own, different 
from those practiced in previous exercises and would ask the group members to perform it individually, in an 
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order chosen by him/her. It was still the " intervene to correct the mistakes that havd occurred 
in the execution. Children showed much interest in conducting this exercise, each wishing to propose varied and 
complex formulas. Difficulties havd also arisen for some children in replicating the formula chosen, because it 
was too difficult or it was not received correctly. 
Within the next phase, we went to using percussion instruments, which had become familiar to the children, 
for accompaniment; at first, we made the accompaniment for some recited texts, due to the fact that the spoken 
word, without melodic background, is more easily perceived and provides a clearer orientation. The texts used 
belonged to the songs that the children from sample group 1 knew, because they were learned during the choir 
classes to which they had participated. At first, the instruments were used only for imitation or rhythmic 
sustaining of the syllables in the text, and then passing to the accompaniment according to the music content. 
The rhythmic accompaniment that we have chosen for the songs was different according to the chosen 
instrument, but also to the melody structure of the song and according to the text. 
The difficulties that have arisen were due to the fact that it was a difficult task to achieve accompaniment 
while interpreting songs. From the first group of children of 7-10 years, two children were able to perform both 
operations and from the second group of children 11-13 years, five children have succeeded. Among those who 
failed to do both operations (interpretation and playing the instrument), we selected children who managed to 
sing the song correctly and those who had difficulties were selected in order to do the accompaniment. Moreover, 
some children were doing one beat for each syllable of the text - for example on the triangle - which actually 
corresponded to the child's natural sense of rhythm. This method of accompaniment leads to a chaotic, obsessive 
and non-musical sound result, and it cannot contribute to the development of the differentiated hearing. 
It is important to develop the children's understanding and belief that perpetual rhythmic accompaniment is 
unsatisfactory, tiring and haunting; they have to notice the fascination that is radiating from the differentiated 
accompaniment. 
3. Conclusions 
We consider that the processing and the interpretation of the research results can represent the basis for some 
proposals and debates leading to the purpose outlined above. More than any external stimulus, music triggers and 
maintains longer children's attention, it stimulates memory and it facilitates interaction. 
The application of music therapy involved a direct interaction between the therapist, the children from the 
target group and the music that optimized the quality of the established relationships. The atmosphere was 
peaceful, inviting, relaxing, the activities being made under the form of games, everything giving the children a 
safe space to explore feelings, various behavioral situations, solving problems starting from gaining self-
confidence in the personal skills to relating, cooperating and communicating in a harmonious manner with the 
group-mates and it also developed teamwork. 
Children behaved in a compassionate manner, based on collaboration and although during the first meeting 
they burst into laughter if their mates were wrong or did not succeed in achieving the requirement, their attitude 
changed, showing a desire to help those who made mistakes to succeed in the execution. We must mention also 
the permanent encouragement and support for those who showed clumsiness, because they all wanted to be a 
strong team and to achieve something special. 
 the musical fragments suggested have been different; concretely or 
abstractly, they took the form of a thought-representation or they remained only as an un-definable emotional 
movement. 
Active music therapy meant involving children in doing the rhythmic and melodic games which stimulated 
their ability to express themselves (body perception was associated with instrumental perception, the use of 
instruments for free and rhythmic improvisation, but also instrumental exploration), which represented a 
prerequisite for stimulating the imagination and the creativity. Within the rhythmic exercises performed, all 
participants had equal importance. We did not aim at technical improvement or displaying a single personality, 
but the general release of  and melodic forces, as well as their interaction in 
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collective improvisation. The instrument was a pretext for self-expression, knowledge and the capacity to create 
independently. The children found, through game, within some archetypal structures, proper rhythms and 
melodies expressed by the personal representations, fantasy and unlimited creativity. 
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